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- When speakers of two distinct: languages interact with. cach other in large numbers oVer @
period of time, one or both languages. gcmmlly undergo change, This: p;f*{m%xis,wfc{*i@ﬂ o

As: ;,ﬁ;” ™, \_\ | \f}
1) language contact 2y linguistic dynamism-, | s )
o 3) linguistic determmmm Ay Tanguage: @?ﬂ{:dm chgaim - - _
2~ The study of how meinings cmnbme in units larger t@t\an%wrdu *-'tk&mﬂmwm OF amazanins,;
Iy discouise analysiy 2y pmgxrﬁau A
B | nmtphmyntax 5 pmpb%ﬁnnal\;@rnaﬂnm
3-  Thetws English sounds that involve only Iarynx éﬂd‘\ﬁg%»am‘ other articulator above the
larynx ares . m/ 3 i

D) uvular plosives
_ 3y /h/ and glottal stop 2w ﬁ)""’ghd-es*
4 "The physleal property of rate &}f vﬁ / ogd“‘ vibration and perceptmn of a sound on a-

scale of low to high arﬁ’%&ferrﬁ!\ ‘h‘a g&, W |

1) voicing and UL Em 2). fricatives and fortis/lenis

3 pitch-and tone ‘ 4y fundamental property and pitch
5-  The study of how s‘gﬁgﬁés swstemattcaih behiave (contrast and ;:redictai)ﬂ;tv) and

‘the cunsideraﬁahmfﬁawhie written representations of language sounds are:

;”_' ; ‘3WVﬁ§ﬂT plosives

1) pimrxe%‘k& q\ri;d‘g}honolmgy 2) phonotactics and orthography
) phtm@mg“y\md phonics 4) phonology and IPA
X T ﬁ;.\fa@; that fwan/ may refer to ‘onc® or “won’ is the lingnistic feature of;
A Lnddakly 2y modularity 3) discretencss 4y recursion:
: ’;“ R fm combination syntax-schmintax is an example of s-=mmsees,
Ay melathesis 2) altermation 3y reduplication 4 false cognates
8 Theinscrtion of the short vawel A/ between the final /8/ or /oh/ and suffix /2/ is an example
“oft
Dyassimilation - 2) alternation 3) digsimilation 4y upmlhm;a

9. “The irregular past’ tense forms of go—went {sm:l seek—~wught constitute examples: of full
cand partin] sesiosei,

1) zero morph 2y dendrography
“3) suppletion 4y derivational irregularity.

};0- Expressions Tlike q daubt ami ‘apparenﬂv are examples of an mterestmg mﬁdal _
funetion called:

1) evidentiality ~ 2)uncerfainty 3) volition’ 4) subjectivity
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The -=---:=—=-of a.- word gives information about where it can appear. in a sentence — this
i sometimes called its syntactic distribution.
1y paradigmatic locality 2) syntactic category.
3 iﬂc:atwe case assignment 4y prajamiie potentiality
The w-=---:--= adeqiiacy of grammar’ pmwdes a prmupled choice beétween competmg
'-sieacrxptmns, deals with the uttermiost underlying structure, and has predictive power,
1) extractional 2) exploratory 3 observational 4)explanatory
A sentence is a(n} semszunnew it it must be true; for instance, “If wmethmg is-abig ammai tt-
s an animal.’
i) entailment. 2) corallary 3y tautology 4y extrapolation
- In the field of semantics, ---------- meaning has to do mth how tﬁzmg could be af other
‘Hmes or in: }zypﬂt}zmﬂai circumstances.
1) extensional 2) referential 3y contextual . 4y intentional ™
The modal verbs in the following. seriences are:- e
T OMG! F'must have Teft my keys in the car. PR
T Guests should leave their keys in the car, o (o :
1Y heuristic - obligative 2).epistemic ﬂiiegum Y
‘3) conjecture - assertive 4) surmige -a&umug, (0 ”-\W';.if”
The words I, you, here and now are 'a:mpin anmp]qﬁfﬁ PREBR-o W 00
Iyobiuscation 2y implicature 3y anu,md@ﬁw ‘\w 4y indexicality
“TRE »essssumes vuw of language holds that mcaumg‘s\a‘nfe featare of the real worlds This
“view is neatral on whether the wnrlsi? asﬁieﬁi‘m&hﬂﬁ by language, is ohjective and:-
“independent of our thinking about it. e \‘x, vy
i) referential 2) pa}anhmammi \?_f&mdc.,mmambm Ay deseriptive.
The difference between a ﬁpeeth ‘u‘s ﬁ' : \ﬁee(,h event liesin: '
1) the purpose of intszaction <\ ‘]; \“* 2y the social occasion
-3) the number of’ mi:@ﬂacutar% It i 4) the ethnography of language
In linguistic typology, -wsu--‘-\-smt alignment is a type of morphosyntactic alignment in
~which the single. d{gﬂﬁﬁ‘ﬂt’ "subject™) of an intransitive verb behaves like the object-of 4
transitive Verli, %mii ;ﬁﬁ’emntl} from the agent of & transitive verh.
b nnmmﬁififi{ 2&@ sative: . 2) 1ggiuamtwe mﬂectmm]
3y Ei’{’ﬁtifﬁqjﬁb’éﬂlutn’ﬁ 4y fusional - synthetical
Il :ézcai\ai‘ems such as it’s and yvou’ve, -’ and ~"ve nres
! %erﬁi10%yntactic addenda. ' 2) enclitics
\%3}%%11{1(:% 4y hasts:
This term is associated with the results of the use or misuse of assessment results..
1) Fairness 2) Consequences  3) Validity 4) Test stakes
§ . S—— ‘enrriculum identifies specific learning outcomies based on overall conrse.
purposes” and goals {These learning -outcomes guide the selection of activity and.
_experiences in the course), ) o _
Iy-post-modernist (eclectic) 2y classical humanist
3} progressivist 4y reconstructionist
“The Proponents. of e SUFECSE that they ure liﬁrtmularh mcfu! for mumtﬁrmg how

students manage: tasks over time, reviewing student: development. and - performance;.

-assessing performanice, and dm*elu;nng insights into snc:mtl or forcign language learning,
1) portfolio asscssmenis 2y formative tests

3y adaptive tegts: 4) programmed instractions and’ tests
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The ----—-—- (starting point of the test development process} for a new test is/are the
determination that it is the most appropriate or meaningful assessment alternative given
‘the purpose of the assessment.
8] spemﬁcanom "?} purpose 3) construct definition  4) mandate
Ceimmeesoe ibenitify bpeuﬁc features of a perfﬂrmame segamieﬁ into Lategﬂnes orr the
-rating scale. They are offen preferable in assessment contexts because they provide so
much more mfnrmatwn to teachers and students ahﬂut sper:ﬂ'm aspects of 4 peri‘ormance-r
‘that need attention or show éweiﬁpment
1) Analytic scales 2y Ratio scales
-3) Holistic scales 4) f&ltemdme a&aa&amem&
SRBR * connetted with whether or not a person’s languaga ahility is- adequate to
satisfy some predetemuneﬁ need or standard,
1) Specific-purpose assessment 2) Gate-keeping assessment
-3) Educational assessment 4) Proficiency assessment f\v\ 5\\@‘
Which:option is correct about the PRICE principles? AU
i3] Cuopemnmn and e‘.’ldﬁflté dre wmhtwm wqulretl o mdke pldxmmg\wﬁﬁémﬁn and :
improvement effective. gm0 A\ pw
"2) The PRICE principles arc solcly applicable to lomﬂ}& elw&l:gpe&mamml
3) The PRICE principles are: developed toanalyse pméu\ic?t w&ml& i 1&1’!‘1&&1‘%&, azﬁwxmum
4y The PRICE prmmp]eﬁ emb‘te any individial teach@ &‘\gﬁ“acmmner o evaluate ‘an
- asessfient system oi their own. O \:‘\ "
“Test specifications inichude all the choices :LX? P ;v
1) Task specifications. 2 Assessment biuﬂpﬂm
3y Demgn staterment -“4‘)"’?&%11 fubrics
'Rﬁlltﬂ)ﬂli} includes consistency in\ ﬂii : llém ing choices EXCEPT:
1) measurément. u@:mf daffsmﬁ%; tﬂﬁlg \NQ) meastrement for spe 9pemf" c apghcatmm
3y measurement of diﬁ&mf ih&vida als  4) measiitement on different occasions
‘Which of the following Eﬁiﬂﬂ%e considered a (direct) threat to validity?
1) Test taking coiiext w::-r‘ 4 2) Test-taker traits
“3) Geneuﬂmﬁtﬁihf}ﬂ v 4) Construct under-representation
e, i%t‘er@; o' the relationship between the results of the assessment and some
_altgméitiva wﬁdicamr of the sarie Tearners’ know ledge, skills or ahilities, such as teacher
,rmdgemm&s or results from anothier assessment of recognised, validity.
\ )‘*ﬁéﬁrﬁ‘ validity 2) Concurrent validity
?5} Criterion-related validity: 4) Predictive validity
~“Which choice is not included in the inferential bridges in the interpretation of
“assessmoent resulis? o
1) Utilisation 2) Generalisation 3 Evaluation 4y F‘xpaﬁswn
i combinic the ady antages of LhCL]{]i‘itﬂ - dcfimng aspects of performance to- be
‘attended to — with the advantages of impression scoring = scores that reflect different.
degrees of success.

). Analytic scalcs 2) Performance descriplors
-3) Test mbncq _ 4) Ramg seales .
The statements *How does. an indiv idudl’s performance uimpdre with other peupiﬁ s”’ and.
“How an mdmdual learns? : are’ respﬂhvﬁw features of 11 R As.sessment
) comparative - _df_:yﬁiapmental 2) performative < pr ogressive
‘3)-analytical - individualistic 4) interventionist = interactionist
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“Being applicable in convenient location and tine’, and ‘security in high-stake test’ are:
two features oft '

1) performanca tests
2 CALT ({:mnputer-aﬂaptwe larzgmge testi ng}

'3) multiple-chioice tests.

4) power tests

All the following are included in Douglas (2000) components of communicative language
“ability EXCEPT: .

1) notional knowledge 2) language knowledge:
“3) strategic competence’ 4) buckground knowledge:

wimmnmmewn {SGAIY: INVolve one-on-one meetings between a learner and the instructor for
“the purpose of reviewing learning generally or to give feedback on g 'Spé{:iﬁ'c' assignment -
and to discuss strategics for revision. The emphasis is on Ieaf'nmg pl‘OCE‘iSGS rats’mr tha"n :
‘products. s\ \\

1) Conference assessments: 2) Ad;tpuve tests A \ \ s. $
3) Pexf ormance Lests 4) Formalive assc,yaz*;*au;}w INRP Y,
Ssmaseniec 15 Dasod o & v vgotikvan coricept that it is not mfﬁﬁi:nt ity QWQéﬁsJWhat a learner-
can do h}x him/herself at the: present moment as a neqnﬁmfr fmgst l;,amlng, but rather is:
necessary to assess what the icamcr mll hc Lapahlc i --rl\mng in ’ﬂm future, as - rﬂult of
__mcdmtum by a ti.,,a::hi.r}‘ ASSCSROT. ‘

1) Compelency assessment 23 ’S@ff‘awgmpuf uﬂnam,L
"3) Dynamic Assessment - ‘@'Ttgfﬁét«haﬂﬁd testing
I u test has a(n) =s<ivaesen of, say: 3.3 the;r wv‘e‘w wy that a test tdker S SCOTE mlght be-as
_mudl a% 3 5 points: hlgher or 3.8 }mmf§ lggw{émf she took the test again. 11115. isa pmtt:ml
dpphmtum of the concept of ¢ s‘l:rﬁt& 200 ‘”a.

1) range A =¢ \ :: A S 12) unaccounted-for variance

3) central tendency’ maam;re A\ 4) SEM

Y dagree tmﬂgiehﬁ new item fits an existing spemfmatmns.

1) Congruence O & Content vfﬁzdlty ) Accountability  4) Adapmrny

Which defi ’Ei(m“ is/the miost accurate one for the concept of meta-analysis in reSe&mh].
-meﬁmﬁniﬁ és .}y

i

;\gg&gjﬁﬁ*éf statimcfsl dnsﬁyse:, fmm i gmup s:)f mldtad s,tucimﬁ th'u: mvesug,ﬁa the-
\ \sme’ question in a research domain to dmcem overall patterns and. draw -general
Ji a,{mciuamma

23 A collection of statistical procedures for a quannmnve and quahmtwe review: .md_
sunumary of the results of stutistical analyses from a group of related studies that-
investigate the same qucwtwn ina rescarch domain: (o discemn. overall patterns and
‘A aénieral conclusions. |

3) A collection of statistical procedures for a quantitative review and summary of the
results of analyses from a group of related studies that investigate the same question
invaresearch domain to-discern overall patterns and draw general conclusions..

4) A collection of statistical procedures for a quantlt'ltwﬂ and quahﬂtma rev“iew and
‘summary of- the results of analyses from a group of related studies that investigate
the same question in a research domain to discern overall patterns and draw geneml..__
conciusions.
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“The effect.of a feature that is not being tested, but that changes or influences the
results” is ealled the oo and “the effect prﬂdueed by the introduction of a new
element into a learning situation, including changes in the normal behavior: of reseanh.
subjects when they know that they are being observed™ is a’ ;:alled the ==--seass,
1) Halo Effect- Hawthorn effect ' 2) Hawthorn effect--Halo effect

'3) Halo effect- Observer’s paradox 4y Hawthorn Effecf—{}hﬁener 5 paradm
With. respect to a;)praaches to research and theory, -----:-- are skeptical of general
_theories and attempts to generalize research i"mﬁxngs. o

1) Modernists 2¥ In‘terpremists 3) Postmodernists  4) Positivists:

What is the meaning of a BReta Error in experlmental research?

1) Rejection of a null hypothesis when it should be accaptﬁd
2y Failure to reject a null hypothesis when it should be re;eei:e&

3 Falure o gither reject oraceept a null hymthem ina research ;».tuciy

‘4) Rejection of a null hypothesis due to insufficiency of the dta ;”\J;s\\\‘}
- In general; an ex post facto rescarch design isa close nquwalmt of a sy | s \, v
1) True experimental rescarch design 2) Pre-experimental mwwc%dﬁ%r

3y Quﬁ&%&xp&.ﬁiﬁbﬁlﬁ research design, 4) Corr L!&Lmﬁa! mawr&\“_
ln &n £x ldndtﬂr =sequential mlxed-methads siudy v -

' and analy?eé to quppiement quanmatwe data
©2) Qualitative datd are. collected and mlf.ﬂym,{l f A"*% ‘st
and used to tést findings empirically” /)
3) Qualitative and quantitative data are ¢ (:i T@%tﬁd ﬁnd analyzed concurrently
4y either & qudjltmve or quanm@m’&: hlﬂf{l deh;gn can be used with the alternative
pﬁmdlgm embadde&i w;thmﬂlé Hil}\d‘y’ tq amwer i cmnplementarv question
In education, it is pa‘s‘ﬁ‘ch]aﬂ;\:mwtam and useful to cliart how pﬂhaes are: actually
happening ‘at’ the cha}ifc ‘R‘h’us, 1] RS O demonstrated it is: rm;mrtant to-
'mf.:}ude :md address in tlm ,research as many’ characteristics in, and. factﬁrs of,-a given.
D E‘dtal},ftm yi alhmyf - 2) Criterion-related validity
35 Eml%xwl \,viz;thﬁny 4) Convergent validity
'Whaégi\gmﬂp ‘of factors can be considered as threats to the internal validity of a research
f-séﬁd%f% i |
\ ““;ﬁ’mfument reactivity, instrumentation, statistical regression, und history
E}’émsttts&aanz’mauﬁitg to experimental conditions, Hawthorne effeet, m\r&hdﬂy or
unreliability of instruments, mada,quata, a}pmralu_maim:‘agg s of dependent vard iables.
3) Experimental 111nrtaht3f, interaction effects of extranzons factors and ﬁxpenmenm!
treatments, failure to describe independent vamah!ea expirmﬂy ‘Maturation
“4) Testing, selection bias, exp&mnenmi mﬁmiit}r ecological validity

In correlational research, «-s-i-w- js a statistical test to predict one: wariahle from a
linear weighted combination of two or more independent variables..

1) Phi co-efficient: 2) Partial correlation
3y Muit:p]e correlation Ay Kendall’s co- efﬁmem of t:mcc}rdmce

S degree to- ‘which the ﬂndmgs of quahtatn*e research can be: “applied or
. generahzed to-other contexts or to other groups. In guantitative researeh the term «----=-
s used to refer to the generahzabihty of the. findings.

1) Transferability- external validity 2) External validity- transferability
°3) Generalizability= cross-disciplimarity’  4) Cross-disciplinarity- generalizability
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-51- Which statement is false regarding factorial ANOVA used for the analysis of the research
data?
1) Factorial ANOVA is a parantetric test and an extension of the t:test and one-way
ANOVA which involves the analym of two or more factors or independent variables
(IVs).
2) Factorial ANOVA is used in experimental research designs in which every level of
every factor is paired with every level of every other det{Jr
3y Factorial ANOVA allows the researcher to assess the effects of each IV separately,
as well as the joint efier;,,t or interaction of variables.
4y qumw ANOVA iy used n cif:stgm whiere you have Ong continuous mda.pcndml_z
_ variable (W) and two o more La&gnmal TVs cach with two ormore Tevels,
52. Ethnomethodology is a close coneept to seeisenses, |
1) Social constructivism 2) Symbolic interactionism. -~/
~3) Symbolism 4) Constructivism: ( w\ %\
53 In (the) --iecsien, quesnﬂm eﬂlergﬁ from the immediate context ‘md,;i gsgﬁé in the-
natural course of things. There is no predetermination of :;mﬁstmn tﬁpl%ﬁ{iﬁshrdmg
) Interview guide qppmaa,h 2} Closed. qu{m‘ﬁi fative, im;zfmew
3 Infﬁrmm conversational interview: 4y Smnda; di eéwﬁi:'im}uﬁhded interview
.54 'Which statement is false about dimensional: sampizﬁg TSN
1) One way of reducing the. pmb}em of: sample size: fhﬁjﬁéfﬂ samgimg 15 10" oyt for-
_dimensional sampling. (> \\ 5 X
_.3‘) Dimensioial mmphnv involves 1denﬂf§m @;mé@é" factors of i intérestin pepu lation and
~obtaining at ledst one respondent of- §xf$gy combinution of those factors.
“3) Dimensional sampling is. a, iurth@r i"emﬂw;}ent of quota sampling.
4 Dunenanal bdmplmg isg u -'Ei‘i mge@i}r multi-phase: sampling
-55-. 'Which onc is not a ‘:tgmtlardg ' e\ﬁf‘ mtarucw for collccting research: data?
1) Tnformal conversational: thmuws  2) Tnerview guide approach
| 3) Standardized Qpcn u‘-deﬂm&wa;w‘s 4) Formal analytical intervicws
36- A rt:sedrdler i g{}lgg” o investigate the dﬁ;tudes nf 200 -elementary and mterme{hate
students of "EFL towards learning I&nghsh using computers. Hefshe decides to-use:

quag&twfmaﬁ;ﬂ‘ Janid ‘thei hefshe tries to ‘identify whether significant differences exist
: ht:tﬁféeh wgi&z entary und intermediate students, What statistical test should be uvsed for
gﬂeﬁhﬁﬁrg the difference? o
( \ﬁs "\'Ex) JThe Mann-Whitney U test: 2) The Wilcoxon signed-rank test
OBy “The Kriskal-Wallis test 4) The Friedman test
-5’?~ “‘A_n outazder’s understanding of a culture or -group that is not their own™ is called an-
o vmw
i) enmic 2y etic 3) external 4y internal
88~ wmiieseic i§ an experimental design in which the’ ﬂrdermg of test items and tasks is-
jdxffarent for d;ffereui pariicipants or groups of participants.
) A within-group design 2) Counterbalancing
‘3)An mfmmdtlon-ﬂxchdﬂge task: 4y A One-shot design
59-  The -------- is associated with a factorial tiemgn. It is more: spemficali} defined as the
‘combined effect of two variables. ‘ ) _
1) Factorial effect  2) Main effect 3) Placeboeffect: 4} Interaction effect
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60-  Which statement is more plausible about a purpose sam;ﬁe"
P itis repmﬁenﬂtwe of the population
2y 1tignot 1epreqentaﬂve of the population
.'3) It may or may not be representative of the sample
4y Representativeness is not a criterion in this sampling method
- 61~ 'Which item is not one of Schumann’s parameters related to social distance?

D) Permanence 2) Integration- 3) Convergence- 4y Cohesiveness-
62-  'Whe has proposed the notions of “unanalyzed” and “analyzed” knowledge?
1) Krashen 2)McLaughlin 3} Bialystok- 4y Long
'63- 'What is'the third stage of learner language development? '
1) The emergent stage 2) The systématic stage:
3)The slahﬂuam}n stage 4) The random creor stage’ )
“64=  Which oneis not 2 need based on Ausuhel’s definition of motivation? A
1) Aclivity 2) Crbdtm{y 3) Exploration 4} Sumu}’zitgm \ /
65- 'Which scholar was the pioneer to use the terminology “phutic wmmunmn” LY
1)y Malinowski 2} Bloom 3) Coc;persmﬁh ek;? ‘ih‘gﬁ?m
66- - Based on Richards’ notions, whick factor has not dffett ,mgi vuiE m;t&ffegt the fieid of
language teaching? VP IANN .
By Guru-led innovations 23 (‘m&mr ent. Péltay directives
3’%) Reqp(}meq to technology 4. Tnac%mi* ghme&’nmmratmnﬁ
67-. 'Which one i$ not an activity of cﬂagerame mngu;agg‘lﬂlming bised on Olsen and Kagan -

(199232
1) Numberéd heads
-3) Three-step interview A
68- Which itemis ot a mcr&-stra&e‘% ?\J ﬁgn ; h‘& Kumara‘vadweim
Ly Raise cultural mn,sﬁﬁuszmﬁ, Uno \“‘l"Z) Ensuie social rélevance
3) C@ﬂtextuctilze lang L&gﬁi&g&"}ﬁﬁﬂ 4) Activate intuitive heuristics
69- ‘Which item is not hase{i on the: classification pm;msed by Horwitz at al, (1 986) and
Macintyre and, &deg’tﬁ")ﬁ?} for foresgn Iangﬁage anmet}f‘?

1) Commum%aﬂﬁﬂﬁpprehensmn 2) Fear of negdtwe social evaluation
3y Fedm}f‘bemg Judged- 4) Test. dmuety
70- Which \meﬂmd ‘of language teaching is closely based on and relevant to students’ lives?:
l{) \T%l&pﬂ{fiupdmrv approach 2) Neur {}l{ﬂ},uibﬂi programming
AN fﬁmmunwau ve Tanguage teaching: 4) C(}G}‘}u ative lan guage learning

’?i‘&g} s"H*m principle: “‘itlldtl’it& icarn best when they have a ﬂhmct: in what they pramcﬁ
"""" bi}!(mgﬂ 11 wmonnsmns 11 Ianguagc tmchm;,

1) The Silent Way 2y Community Language Learing
3) Suggestopedia. 4) TPR
72 ':Autirdmg to Prabu (1987}5 Whidl kind of task can have the highest ey el of effimeuw"
(3] Information-gap task 2). Rﬁa%mﬂ g gap tasks
3) {?}pmmmﬁ'{p activities 4) Open- -ended tasks
73 “Journal keeping" i is.an effecme teaching technique for studenta whﬂ POSSESS A1) =esioma :
 intelligence type.
1) Logical/mathematical 2) Interpersonal
3) Intrapetsonal 4y Verbalflinguistic

oy elfoisla ww;g s gass 3 gund I3k 1 ys A &al:p.‘
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74- In the course of children’s ‘inteHectual dev elopment, “the formal apemtmnal stage’
takes place at ages between w---aux, - _
1) Seven to sixteen 2) Sever to eleven
3 Eleven to sixteen: A fcweiva to fifteen
T5- B.ased on the assumption of the varxab:hiy, of the learner’s langmga, which tvpe of
variation does not exist iaaseti on Tarone’s classification?
1) Variation according to the linguistic cm}tezit
2y Variation according to the physical context
3y Variation according to the social context
4y Variation according to the language function.
76-  Which character type ¢an mostly be relevant to the trait “firminess”?

1) Thinking o 2y Perceiving 3y sensing 4y Exumv&mwn
77+ ‘Which scholar cannot be linked to the pioneers of the CLT approach?
1) Johti Firth 2y Willlam Labov  3) Christopher Candlin - 4) (Z}}ﬂﬁ;\?)*zm
78- Which cooperative group Iasts from one class period to several weeks? 7 \ ‘= \ y
1) Formal cooperalive legrning group: 23 Talormal m@pammgwdﬁﬁﬁ mu;::
-3) Cooperative base group: 4) Tmmmmféfm[}ﬁratw{: group

79- Story writing, student-made - hooks, writing umfe}#ﬁn&z& w’ﬂiwg portfelios are:
‘technigues used in. sesesss, St ‘\

1) Whole language 2y C‘mﬁ@&t@nc&fm{qed language teaching
3) Content-based instruction 4) ka b%&d langitage teachm g
‘80~ 'Which principle does not belong to NLP? /) ),
1) Outcore 2y Rapport M\ 5 ﬁémblhty 4y Intimacy
81- COBUILD computer analyses can ]:ge ﬂSéﬁ\lﬁ ---------- .
1y Multiple mm]haencm A z, ¢ “\\ VR " 2) The lexical approach
-3) The Natural appr Q.,ic“i‘f / a\ Uy \“ﬂ) Content-based instruction
‘82- “Languagé across the, ctlmcuhﬁ}” is closely linked to ---------.
HEBI Z)Fﬁ'ﬁ 3»TBLT A4y CBLT
‘83 ‘Based on (}xfurff‘s Stjfhwi.,ﬂ classification system, “employing action”, “recombining” s .
“and “selectiy atﬁé’_,, ) _E"'é"" belang (o -mm-w-sm-w strategies consecutively,
1) Mem{;ﬁ?y’ @%ﬂﬁlve\ wmpens&tmn 2y Cognitive, memory; compensation
-3) C@fhﬁﬂﬁwimn cognitive; memory 4y Cognitive, compénsation, memory
84- Ai igaisl&usm hich students need to achieve a common goal is called 8 ------—-- task.
AN }éﬁlﬁy—b‘lbed 2) single-outcome
\ A f’%x} One-wiy 4) ponvergent
852 'What is the language theory of the TPR? o '
1) Grammar-based 2) Mcaning-based
‘3) Functional 4) lexical
86- Which pr’muple is m)t rekﬂ»ant m the ‘iﬂent Way?
1) Problem- solving 2) P‘hymcnl objects
3) Discovery learning 3) Creative learning:

‘87- "Which iaﬁguage teacluﬂg miethod facuses on hehnvwr -and performance rather th.am on
‘the develo;ament of thinking skxlls"

DCBLT - 2)TBLT 3y CBI 4) NA
88 ' Wineh of the following chalienges is the most: ;mp{irtaut one in TBL’I‘"
1) Task selectios 2) Task sequencing
'3) Task design 4) Task preparation-

{Q:mmw;‘;w?@:a)é iﬁafaquigiéiyw&almm
www . Sanjeshd com



M
awq;,w " glen 2o g gl

’%_*.mna 237H {fﬁ*ﬁ} A ,Lsrﬂh cshbh}ji} -#..3..}3}5. ¥

89- Students with -----—--- intelligence are individuals who. are said to be highly aware of
even subtle changes to their environments.

() Spatmi
3) Bodil y- Kmeﬁ;thetw

2) Naturalistic

_ 4) Interpersonal
90~

In CLT, —-cieiga mmgiing actu« :ty that proniotes open mteraﬁtmn bi:tw een students,
1) .Roie-};ﬂa}_ 2y Opinion sharing  3) Seavenger hunt

4 Information gap
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